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PRINCIPAL AND BOARD CHAIRPERSON WELCOME 

 
 

 
As a leading Independent Public School in the Peel region, John Tonkin College provides a 

contemporary learning environment in response to the rapidly changing world around us. Founded 

in 2012 as a result of the amalgamation of Mandurah High School and Mandurah Senior College, the 

school is now a vibrant entity operating across two main sites; the Year 10-12 MET (Mandurah 

Education and Training) Campus on Education Drive and the Year 7-9 Tindale Campus; the college 

also operates The Marine Centre in Dawesville.  

John Tonkin College is named after one of Australia’s longest serving politicians, the late Honourable 

John Tonkin who was a teacher, Education Minister, Deputy Premier and Premier of Western 

Australia. He valued fair play, hard work, tolerance, patience and believed in correct and proper 

teaching that developed good relationships with students. 

John Tonkin College caters for a diverse student population drawn from the entire Mandurah 

Region. The needs of our academically able students are addressed through a Specialist Surf Science 

Program in Years 7-10 which provides extended learning experiences in the field of Marine 

Environmental studies. A separate Academic Extension program operates for those students who 

are not drawn to the outdoor experiences of the Specialist Program.  In Years 11 and 12 students 

have a wide range of Vocational Training and University Pathway courses to choose from. 

 John Tonkin College aspires to achieve outstanding results for the students of Mandurah. In doing 

this, we are establishing an aspirational and supportive learning environment where all students 

have access to programs which can lead them to higher achievement. The 2015-2017 Business Plan 

was developed and provides a framework for strategic and operational development over the next 

three years and reflects the contributions of the motivated staff and Board of John Tonkin College. 

We are excited about the potential of our students and look forward to assisting them to achieve 

their goals. 

This Annual report is designed to showcase the achievements within the 2016 school year and to 

also highlight the challenges which need to be overcome in order for John Tonkin College to be 

recognized as a high performing school in all aspects of operation. 

What this report will highlight is the commitment of John Tonkin College staff to analyse 

performance and plan for improvement. The foundations have been laid for improved academic, 

behavioural and social outcomes within the years ahead.  

 
 

 
Kim Savins                      Rhys Williams 
Principal                         Board Chairperson 

 
 

       E
X

C
E

L
L
E

N
C

E
  

 R
E

S
P

E
C

T
      C

O
M

M
IT

M
E

N
T

 

 

 



Page | 3 
 

GENERAL OVERVIEW 

 

Year 7 197 

Year 8 205 

Year 9 202 

Year 10 190 

Year 11 189 

Year 12 116 

  

TOTAL 1099 

Student Numbers (February Census)  
 

Staff  

Level 6 Principal 1 

Level 5 Associate Principal 2 

Level 3 Administrators 9 

Teaching Staff  

Level 3 Classroom Teachers 1 

Teachers 67.4 

School Support Staff  

Clerical/Administrative 13.4 

Gardening/Maintenance 11.5 

Education Assistants 7.8 

Other Non-Teaching Staff 9.9 

Student Leadership 
 
Head Girl   Hallah Elhelw Osman 
 
Head Boy  Reid Peak 
 
Cultural Captains  Imogen 
McPherson and Tiani Sousa-Santos  
 
Social Captains Danielle Miles and 
Rebekah Grimlinger 
 
Student Support Executives  
Rowan Reynolds, Amy Mackenzie, 
Samantha Niller and Minette Sarsaba
   
 

 
 
 
 
 
 
 
 

 
 
 

 
 

Achievements 
 

 WACE Achievement Rate of 88% - a very solid result within the conditions of the new WACE 

 97 % Year 12 Attainment Rate – 55+ ATAR or completion of Certificate II or higher; 15% higher 
than 2015 

 100 % of Year 12 students in Certificate II or III courses achieved the full qualification within 
their senior school years 

 School Curriculum and Standards Authority Award Winners – Subject Exhibition (Top ATAR 
Performance in the state) for Media – Sienna Marsh; Certificate of Distinction (Consistently high 
academic performance) Danielle Miles 

 College  ATAR Dux – Danielle Miles, College VET Dux – Samantha Kirvan 

 Estuary Guardians hosted a community Annual Dinner to bring together the organisations 
connected with the health of our waterways 
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PERFORMANCE AGAINST KEY OBJECTIVES 

   

Excellence in Teaching and Learning 
Target Area: A consistent approach to teaching and learning is embedded within all learning 
areas in Years 7-10. 

Outcome: Good progress has been made in this area. The AVID (Advancement Via Individual 
Determination) Program has been progressing well in Years 7-9 and will be implemented in Year 
10 in 2017. In addition to this, the Year 11 and 12 ATAR students will benefit from an AVID based 
study program in 2017. A more comprehensive report on AVID is included in this report. 

 

 

 

 

Target Area: All staff engaged in core professional learning associated with school priority areas. 

Outcome: All teaching staff have participated in AVID and Technology professional learning. A PL 
Plan has been developed to engage staff in action research groups that are focused on 
improving teaching and learning.  

 

Target Area: Increase range of Vocational Education and Training programs. 

Outcome: A comprehensive suite of VET offerings now exists for Year 11 and 12 students. 
Teaching staff have received the necessary training. JTC was a Top 50 performing school in 2015 
and was commended by SCSA for a 100% Certificate II and above attainment for students 
eligible.  

 

Target Area: Increase percentage of students undertaking ATAR Programs with performance at 
state average or above; High achievement NAPLAN Band 8 and all OLNA requirements met. 

Outcome: Percentage of students undertaking Year 12 ATAR did increase; however median 
ATAR decreased. This area is being addressed as a key priority in 2017. 95% of the Year 12 
cohort attained the minimum Literacy and Numeracy requirements. NAPLAN improvement was 
highlighted in 2016, with growth in the progress made between Year 7 and Year 9. 

 

Target Area: Specialist programs in Surf Science and Technology to be highly recognized and 
valued in the community. 

Outcome: The Surf Science Program has attracted two Year 7 classes for the second year in a 
row. This program is sought after by prospective students and parents. The formation of Estuary 
Guardians is highly recognized in the community through newspaper articles and community 
events. The development of whole school capacity in the area of technology is being 
consolidated. 
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Strong Relationships 
 

Target Area: Improving trend in workplace satisfaction from teaching and non-teaching staff 

Outcome: This is an ongoing and challenging area due to the nature of John Tonkin College. 
Issues relating to the split-site structure and timetable have continued to undermine workplace 
satisfaction. A new timetable has been produced for 2017 in an attempt to address more of 
these concerns. 

 

Target Area: Increased parent and community interaction within the school 

Outcome: Attendance at school events, information sessions and parent teacher nights has 
been strong. The inaugural Picnic Under the Stars was held in 2016 and was well attended. 
Feedback about events and communication indicates that parents are very satisfied. 

 

Target Area: Students take pride in the college uniform and the school environment 

Outcome: An excellent level of dress code compliance exists, with some minor challenges during 
winter with some students wearing non-uniform items to increase warmth. A new college 
jumper is being added in 2017 to address this. 

 

Target Area: Increased student interaction between the two sites to develop a one-school 
approach 

Outcome: This is a challenging area to address. Students from the MET Campus perform and 
present at Tindale Campus assemblies. The whole school Athletics Carnival is promoted, but 
many senior school students do not attend. In 2017, the Year 7-12 student leadership team will 
have responsibilities to meet regularly to develop ideas to increase student interaction between 
the two sites. 

 

Target Area: Data relating to student behaviour demonstrates higher level engagement in 
learning and a stronger capacity to resolve issues 

Outcome: The implementation of the Positive Behaviour Support (PBS) program commenced in 
Term 4 of 2016. Baseline data is currently being collected and analysed. Classroom disruption 
has emerged as a key area. The college values of Excellence, Respect and Commitment have 
been the driver for a Team Challenge in Years 7-9 in 2016. Many classes demonstrated improved 
behaviour during the time of the challenge. 
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Engagement 
Target Area: Students and parents value attendance, organization and attainment 

Outcome: Attendance is an ongoing area of concern with 57% of absences being unauthorized 
and a declining rate of Regular (over 90%) attendance. The JTC Regular Attendance falls below 
like schools and state. New strategies will be in place in 2017 to address this area. 

 

Target Area: All Years 9-11 students have a regularly reviewed Individual Pathway Plan outlining 
aspirations and goal attainment 

Outcome: These plans are being implemented through the AVID Program and are 
complemented by the Morrisby Testing in Year 9. The plans are utilized in Year 10 when making 
Year 11 subject selections. 

 

Target Area: Students participate in IT, Entrepreneurial experiences through Make Place and 
participate in community and environmental pursuits 

Outcome: A partnerships exists with The Makers giving students access to Make Place. The JTC 
Estuary Guardians meet at Make Place and run events from there. The Shark Tank subject has 
been developed as an elective where students develop mock businesses.  

 

Target Area: Enrolment trend showing decrease in private school enrolments from local intake 
area 

Outcome: JTC has developed a strong network with local primary schools. A transition plan has 
been established and JTC students present information at their former school. Enrolment at JTC 
from local public primary schools remains strong.  The newly developed Primary Aspirant 
Program Program successfully attracted students who were considering enrolment in private 
secondary schools. Feedback from parents who move their children to JTC from private schools 
indicates that they are highly satisfied. 
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Sustainability 
Target Area: The JTC timetable maximizes resources and minimises workplace stress 

Outcome: This is an area of ongoing challenge. A new timetable was developed in 2016 for 
implementation in 2017. This timetable provides flexibilities needed to manage the split site 
context and also improves curriculum access for students. 

 

Target Area: JTC is a technologically advanced school with a Bring Your Own Device Policy 

Outcome: Gradual implementation of BYOD commenced in 2016. Class sets of devices available. 
Security of access to the network is an ongoing issue with students using JTC devices. Device 
management is an area of concern. A strong reliance on IT labs remains and will be a challenge 
to financially sustain in the future. All classrooms have computer and Digital TV/Projectors. 

 

Target Area: Financial capacity to maintain priority programs and fund high cost asset 
replacement in future years. 

Outcome: The Reserve budget is well established up to 2020. Split site funding needs to be 
addressed with the Department of Education as the current financial model is not sustainable. 

 

Target Area: Tindale Campus building and grounds improvement 

Outcome: Significant refurbishment has occurred in many Tindale buildings. Funds have been 
depleted. 

 

Target Area: Reduced water, electricity and paper consumption 

Outcome: Water consumption has increased and an investigation is occurring. Electricity and 
paper consumption has remained consistent. Where lighting was replaced, LED lighting has been 
installed to reduce future costs.  
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Community Consultation  - Split Site 
 

In 2016, the college board continued to raise the split site as an issue that needed to be 
addressed by the Department of Education. When Mandurah High School and Mandurah Senior 
College were amalgamated in 2012, it was with the understanding that the school would 
eventually be consolidated on one site.  Current resourcing to JTC does not accommodate for the 
additional financial costs of running the two sites from a salaries or resource perspective. 
Retention and attraction of staff is an ongoing area of concern as staff prefer to work in a school 
where all resources are located on one site. Younger students do not have role models for more 
mature academic and social behaviours and this has an impact on the behaviour culture at the 
Tindale Campus. 

Ensuring that students are not impacted by the challenges staff face in delivering educational 
programs has been of the highest priority. Additional time has had to be given to teachers and 
leaders and new positions have had to be created. Developing a timetable that maximises student 
outcomes and staff wellbeing has been prioritised. This has placed the school in a challenging 
financial situation that cannot be sustained and the board and leadership are committed to 
working with the department to find a solution to this. 

The Minister for Education in 2016 , Mr Peter Collier met with members of the school leadership 
and board to determine what action was needed in addressing the ongoing split site issue. The 
Minister announced a Community Consultation phase. A community survey was conducted that 
yielded no clear outcome and a decision on what to do next was delayed until after the 2017 
State Election. Parents who attended the community meeting with the Minister indicated that 
they would change their survey response based on hearing the challenges of having the school 
split to support consolidation on one site. 
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COLLEGE COMMUNITY FEEDBACK  
 
 
 
 

 
 Parent Survey completion was vastly improved in 2016. 

 The parent survey indicates strong support for the school 

 The student survey was only completed by lower school students in 2016 and this has skewed the 

data 

 Staff feedback is reflective of the challenges at JTC that impact on teaching conditions 

 All three surveys have a commonality in the rating on how well behaviour is managed; this is a key 

area of development in 2017 

Parent Feedback 
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          Student Feedback 
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    Staff Feedback 
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YEAR 12 ACADEMIC PERFORMANCE 
 
 

 

 

 

 

  Western Australian Certificate of Education Attainment Rate = 88%  (1% higher than Like Schools) 

 

ATAR 

28% of the 2016 Cohort were ATAR Students        

Median ATAR  = 58.25 

This represents a significant decline in the ATAR Performance at JTC in 2016. This was due to students who 
remained in the ATAR program against school advice. Counselling processes are rigorous and in this particular 
year, they were not effective in convincing students and their parents to move into the VET Pathway where they 
would have had more successful educational outcomes. 

This area has had a high level of scrutiny and discussion at leadership and board level. New strategies have been 
implemented for 2017 including a Directed Study Program for all Year 11 and 12 ATAR students.  

 

Vocational Education and Training (VET) 

72 % of the 2016 Cohort were VET Students 

100% of WACE eligible students attained their Certificate Qualification 

VET has been an area of excellence at John Tonkin College in 2015 and 2016. Significant improvement has been 
enabled through strong leadership and teacher commitment. 
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NAPLAN AND OLNA 

 

 

NAPLAN 
Reporting on NAPLAN will focus on Year 9 results and the progress achieved between Year 7 and Year 9.  

 

 

Numeracy 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Strong improvement has occurred in 
moving students from the category of 
Low to Very Low progress into 
Moderate progress between Year 7 
and 9. 
 
Between 2015 and 2016, there has 
been an 11% increase in the students 
with a Moderate to Very High 
progress. 
 
High to Very High progress 
outperforms Like School by 7%. 
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NAPLAN Reading 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Strong improvement has occurred in 
moving students from the category of 
Low to Very Low progress into 
Moderate progress between Year 7 
and 9. 
 
Between 2015 and 2016, there has 
been a 9% increase in the students 
with a Moderate to Very High 
progress. 
 
High progress matches Like Schools. 
 
Very High progress is 2% below Like 
Schools. 
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NAPLAN Writing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Strong improvement has occurred in 
moving students from the category of 
Low to Very Low progress into 
Moderate progress between Year 7 
and 9. 
 
Between 2015 and 2016, there has 
been a 5% increase in the students 
with a Moderate to Very High 
progress. 
 
High progress is 4% below Like 
Schools. 
 
Very High progress is 4% below Like 
Schools. 
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OLNA  
Online Literacy and Numeracy Assessment in Year 10-12 for those students who do not achieve Band 8 NAPLAN in 
Year 9. 

 
Year 10 2016 

To address the identified issues of attendance and understanding the importance of the OLNA testing among the 

year 10 cohorts we continued the information and engagement campaign from 2015, but also introduced 

proactive strategies such as meetings with individual students to link OLNA outcomes to their individual pathway 

plans (developed in Mentoring classes as part of the transition to senior school process) and engaged English and 

Mathematics teachers in special one to one tutoring of students through practise tests to build confidence and 

capacity. Letters to parents signalling the upcoming tests and including the individual student OLNA timetables 

were mailed home to ensure parent awareness and support with attendance.  Through ongoing communication 

strategies, student feedback indicated that they had greater understanding of the importance of passing the OLNA 

tests to achieve WACE and to enter TAFE and employment in future. 

Year 10 data also suggests some continued success and improvement with this ongoing approach with an 

increased percentage of students achieving Category 3 across the board by the end of 2016.  An example of this 

improvement is Numeracy Cat 3 moved from 47.1% in 2015 to   70.4% in 2016.  However the most obvious 

improvement is in the engagement of students in the testing process.  All areas reflect significantly reduced 

numbers of NSA ratings, suggesting that students are demonstrating commitment to ‘have a go’ rather than avoid 

the OLNA testing rounds.  A full suite of data is provided in the tables attached. 

Year 11 2016 

The 2016 year 11 data is stronger than the year 10 2016 performance, but also shows progress from 2015 to 2016 

within the one cohort.  Improvement is evident ‘across the board’, suggesting that the academic culture of OLNA 

is becoming embedded over time. 

 2015 – Year 10 2016 – Year 11 

Numeracy  Category 3 47.1% 79.8% 

Reading  Category 3 63.2% 88.5% 

Writing Category 3 58.3% 83% 

   

 

This data demonstrates the more committed approach of the students to the testing process and reflects the 

effectiveness of instructional and support strategies put in place. 

Year 12 2016 

The cohort of students moving from year 11 2015 to year 12 2016 also demonstrates improved performance over 

time. 

 2015 – Year 11 2016 – Year 12 

Numeracy  Category 3 67% 90.1% 

Reading  Category 3 84.2% 94.7% 

Writing Category 3 79.4% 94.7% 
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OLNA continued 

These results reflect the trend of student improvement over time from year 10 – 12.  However it must also be 

noted that the number of students ‘excluded’ from the data due to the Participation system increases from year 

10 – 12 which positively skews the results. 

 

Overall, the OLNA results impact most directly on WACE achievement for year 12 students, although they are also 

important for entry to TAFE, employment or other training.  In 2016, 8 students did not achieve the WACE due to 

not achieving Category 3 in all OLNA tests. 

7 of the 8 did not pass Numeracy. 

3 of the 8 did not pass Reading. 

3 of the 8 did not pass Writing.  

5 of the 8 students only failed one of the OLNA tests, while 3 students failed across 2 tests.   

These outcomes demonstrate that Numeracy presented the greatest challenge for students at year 12 level in 

2016.  This will be an area of focus in future, with suggested strategies including: 

 Online tests being made available directly through the Connect library so that students can access them from 

home. 

 Tutoring being made available to students to assist with skill building.  This could be explored as an 

opportunity involving pre-service teachers or other appropriate volunteers. Teachers could also be involved as 

load permits. 

 Implementation of AVID strategies through curriculum delivery in all learning areas to develop numeracy and 

literacy skills that are transferable.  
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AVID Advancement Via Individual Determination 

Common AVID strategies were embedded in all Year 7-9 HASS, English, Science, Math and Health classes. In each 
class, Interactive Notebooks are set out in the same way - with a cover page, contents page, and glossary, 
followed by the right pages as Cornell Notes (which include an Essential Question, notes, review questions and a 
summary of the learning), as well as a left page, or “output” page, which includes activities related to the Cornell 
Notes on the right. The Interactive Notebook is graded in each core learning area class, with a weighting of 
between 10% and 40% for middle school students, so that there is emphasis on ongoing organisation and deep 
learning, evidenced by detailed summaries, high level questions and interaction between the input (right) and 
output (left) pages. Teachers receive regular professional learning in WICOR, so that they are able to use these 
strategies to support learning in their classrooms, such as the use of the Interactive Notebook. The AVID site 
team and the JTC leadership team use AVID as a platform to develop a culture of continuous professional 
learning that includes modelling strategies during group seminars as well classroom-based learning, mentoring 
and coaching arrangements which encourage the use of effective, researched strategies in the classroom to 
improve student achievement.  This is in line with the DoE School Improvement and Accountability Framework 
which states “leaders who focus on teacher pedagogy and practice are likely to have the greatest impact on 
student achievement”. 

During the one hour a week AVID focus class, students are explicitly taught writing, inquiry, collaboration, 
organisation and reading (WICOR) skills. For example, all students are expected to bring an AVID binder to 
school, which must include an Interactive Notebook for each core learning area. Accordingly, in their AVID class, 
students are taught how to organise their Interactive Notebooks and AVID binders, as well as strategies to take 
effective notes, how to write summaries, the different levels of questioning/thinking which they use in their 
Cornell Notes, as well as collaborative inquiry activities, which allow them to think deeply about what they read, 
such as Philosophical Chairs and Socratic Seminar. Thus, there is a strong link between the AVID class and the 
work students do in their HASS, English, Science, Math and Health classes.  

In the one hour a week AVID class, there is also a focus on building the aspirations of our students. For year 7s 
and 8s, this includes goal setting, problem solving and resilience. Year 9s and 10s have a strong focus on 
Individual Pathway Planning, participation in Morrisby psychometric testing, University and TAFE excursions and 
incursions as well as career counseling provided by external agencies such as Bridging the Gap and the NextGen 
Business Week Challenge. Across years 7 – 10, students are supported so that they can make informed choices 
about post-secondary educational and work pathways, by understanding how their work at school relates to 
their future, and how to achieve their goals.  

Whilst there are still some students who resist bringing books and stationary to school, the results of a consistent 
approach to organisational expectations have been outstanding. In one staff survey, 67% of staff indicated that 
they were regularly using the AVID Cornell Note taking method and 78% of staff were regularly checking that 
student’s work was organised appropriately. This data was replicated in a different survey, run by AVID site team 
members in their learning areas, which indicated that the majority of JTC staff were confidently using the 
Interactive Notebook and Cornell Notes as part of their classroom routine. Further, these results correlate with 
surveys of students, who indicated that AVID strategies were being used in their classes often, very often or 
always 79% of the time, and 68% of the students knew that their teachers expected to arrive with the correct 
equipment at all times.  

Whilst there is still work to do, we have achieved the target of implementing a core skills programme, AVID, to 
provide a consistent approach and explicit standards in our middle school.  
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AVID continued… 
All JTC staff are engaged in ongoing AVID professional learning, with the intention being that building staff capacity to 
explicitly teach WICOR skills will result in improved outcomes for students. In 2015, our focus was on Organisational skills, 
with the introduction of the AVID Binder and the Interactive Notebook to all core classes. As we moved into 2016, the 
emphasis has been on ensuring consistency with the Interactive Notebook across all learning areas, in particular with 
Cornell Note taking and left page output activities.  

Key staff, representing each of the core learning areas, have been sent to the AVID Summer Institute in Melbourne or the 
AVID Winter Institute in Sydney. Further, through cooperation with Baldivis Secondary College, a number of staff have been 
able to access AVID training in Western Australia, either at JTC or at BSC. Secondly, staff meetings are held twice a term at 
JTC and there is opportunity for whole school and/or small group professional learning to occur. Groups have been divided 
in a number of ways, including AVID site team members running PL within their department, or the AVID Coordinator 
running whole school PL, or groups being based around the needs of teachers at different stages in their careers and/or 
AVID experience. Thirdly, AVID professional learning is ongoing and organic in nature within learning areas, so that AVID 
site team members are able to coach, mentor and support other staff with planning and resourcing, for example through 
showing work samples or having an “open classroom” event so that other teachers can observe students engaged in a 
particular strategy. Feedback from staff in some departments has been extremely positive; in particular with the open 
classrooms we have had this year, so that a culture of learning and professional improvement has been developing. In 
other departments, HOLAs tend to lead the AVID professional learning, demonstrating how to set out Interactive 
Notebooks for a particular programme of work, for example. With a number of staff AVID trained, professional learning can 
evolve according to the needs of learning areas and staff.    

It is important that feedback from staff is used to ensure PL is relevant and effective. The AVID site team use staff surveys 
and informal discussion to ascertain the professional learning needs of staff. At the beginning of the year, staff are surveyed 
to determine baseline data for which AVID strategies are being used and which require more development. HOLAs work 
with staff to ensure WICOR strategies are part of classroom practice. The Site Team, the AVID Coordinator, the Programme 
Coordinator: Teaching and Learning Support, the Principal and the Associate Principal at Tindale work closely to determine 
the programme for professional learning sessions throughout the year. Staff are then surveyed at the end of the year to 
determine which strategies they have used and whether they are more confident with the use of particular strategies, so 
that the planning cycle can start again.  
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LEARNING AREA  REPORTS 

 
 

ENGLISH 
 
 

Target: Focus on the improved performance of students in the reading and writing strands of NAPLAN. 
 
 

Outcome: Ongoing 
 Improvement in school performance years 7 and 9 demonstrated in 2017 NAPLAN results with a positive upward trend in 

performance data – reversing the downward trend on previous year’s results. 

 For all strands, JTC is still under-represented in in the excellent achievement bands compared to like and all schools. 

A significant number of year 7 students entered JTC having performed below minimum benchmark in their year 5 NAPLAN which 
was also reflected in their 2017 results. 
 

Target: Refine the assessment practices and consistency of teacher judgement in awarding grades of achievement in 
all courses. 
 

Outcome: Ongoing 
 A consistent moderation process has been implemented within the English department including cross moderation with other 
schools in the region. 

 Greater teacher judgement confidence and consistency has been anecdotally identified. 

 Results from the first Externally Set Task for Year 12 General were pleasing with JTC being within the acceptable range of 
marks. 

 External assessment performance data including NAPLAN, OLNA, WACE indicate that there are still some concerns regarding 
teacher judgment which will need to be addressed through further internal and external moderation and professional development 
opportunities for new and graduate staff. 
ATAR performance was disappointing, however this was reflected across all subjects and has been the catalyst for discussion and 
planning around how we address an increasing level of apathy and lack of academic stamina in students that is needed for this level 
of study. 

 
 

Target: Increase the level of classroom rigour and positive classroom culture. 
 

Outcome: Ongoing 
 Whilst there has been some progress in this area, with all teachers delivering common courses, assessment tasks and having 
clear classroom expectations, there is still a vast level of difference in the rigour and culture of some teachers classrooms. 

 ABE data for all year groups suggests that apathy and engagement issues continue to be an issue in a significant number of 
classrooms 

 
 

Target: Increase the meaningful and effective use of ICT to support the teaching and learning process. 
 

Outcome: Achieved 
There has been significant progress and success in relation to this target. Staff have moved to creating and utilising quality digital 
resources such as PowerPoint presentations, videos and online literacy resources that have reduced the use of handouts and 
textbook style content dissemination. Students have responded very well to the engaging nature of this more technology focused 
mode of communicating content and it has been pleasing to see staff sharing resources on Connect and commending each other on 
the quality of them – this has led to a greater sense of morale and collaboration within the faculty. This has also lead to a decrease in 
the amount of photocopying being carried out by the faculty. 
 
In relation to the target set for the implementation of teachers creating and utilising Connect classrooms, the initial target of all Surf 
Science classes and year 10 has been exceeded with all English classes from year 7-12 having had a Connect classroom created. 
Whilst some teachers still need to develop their active use of this digital platform and there is a way to go in terms of increasing its 
access from students and parents, staff are enthusiastic about utilising Connect. To build further on the implementation of using 
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Connect, the faculty will use the platform to facilitate a revised approach to homework in 2017. The next step will be to encourage 
parents to access Connect with assessment outlines, task briefs and other resources being uploaded for access.  

General Achievements 
 Improved performance in NAPLAN testing – Reading and Writing 

 A move to a more consistent approach to teaching and learning 

 Further implementation of AVID strategies into all classrooms 

 Implementation of CARS and STARS 

 Successful implementation of the year 12 ATAR and General English courses 

 Successful performance in the year 11 General EST moderation task 

 A more collaborative and positive faculty culture 

 

Challenges 
 Maintaining the upward trend in NAPLAN performance 

 Ensuring that we value add to the 2017 year 9 cohort’s NAPLAN performance (first group to have been at JTC since year 7) 

 Reduce the amount of students needing to sit OLNA in rounds 1 or 2 

 Addressing apathy in all classrooms – this has a significant impact on academic achievement and behaviour issues 

 Improving achievement in ATAR English including retention of students who fit the ATAR profile (Band 8 Year 9 NAPLAN) 

 Building on the levels of classroom rigour and positive culture that were established in 2016 

 Developing teachers ability to effectively differentiate learning 

 

 

PACE 
An engagement program for students needing higher level support. The PACE program runs in 

Years 7-9 with low class numbers and an Education Assistant attached to each class.  
 
 
  

Target Area: Increased professional capacity to cater for students at educational risk 

Outcome: Ongoing – Staff handbook produced with explicit direction on management of students; professional learning for 
teachers and education assistants; regular staff meetings; Individual case management planning documents centralised. 
 

Target Area: Increased student achievement in literacy and numeracy 

Outcome: Ongoing – Introduction of new literacy programs – Stars and Cars, Word Flyers and Multi-Lit; Numeracy explicitly 
taught within Mathematics and embedded in Bushrangers, Design and Technology and Enterprise. 
 

Target Area: Develop student’s social/emotional and mental wellbeing; positive and respectful relationships within the school 
and wider community 

Outcome: Use of external agencies that support emotional wellbeing – Peel Mental Health Services, School Nurse, Troy Cook 
Program, School Psychologist, SES and SSEN BE as appropriate. 
 

Target Area: Create a safe and motivating learning environment 

Outcome: There has been an emphasis on developing a welcoming and attractive learning environment and students respect the 
classrooms. 

Target Area: Increase attendance and participation 

Outcome: Ongoing – Rewards established for regular attendance and a reduction in individual suspensions has occurred. 
 

General Achievements: Several students have progressed well academically; there has been a greater level of involvement in 
community activities and teachers have developed a stronger skill set in managing SAER. 
 

Challenges: Students at Academic and Educational Risk (SAER) require high level individualised planning and support. It can take a 
lengthy time period to observe improvements in academic and behavioural outcomes.  
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Science 
Target: Maintain results (Year 9) against the expected Cohort Score as compared to the National Mean and 
Expected cohort average (NAPLAN)  

Outcome: Achieved 
NAPLAN results for this cohort were in general as expected. Some areas there was achievement better than like schools 
 

Target: All Year 12 ATAR students achieve scaled  ATAR >=55 in Science subjects  
 

Outcome: Not Achieved 
Physics  50%  Human Biology  42.23% Chemistry  40.5%; Results suggest that target was missed by a wide range ( from 5% to 15%). 

 

Target: 25% of students in Year 7 & 8 show progression in Science from Semester 1 to Semester 2  
25% of students in Year 9 show progression in Science from Semester 1 to Semester 2  
 

Outcome: Achieved 
Student result analysis shows that all goals were achieved this year. 
Year 7 has a low top end, high middle and lower ends with approx. 30% of students achieving D/E grades. 
The Year 8 cohort in particular is strong and shows good results and progression. Large number in top end show a need to develop 
students for ATAR pathway. 
Alternative curriculum needs to be looked at for the lower end. 

 

Target: 50% of students in 10.2/10.3/10.5 & 10.6 will show consistency in Science achievement from 
Semester 1 to Semester 2  
100% of students in Year 10 higher academic pathways will show consistency in Science achievement over 
the school year  
 

Outcome: Successful year in Year 10. A majority of students showed consistency and/or progression in results across the year. 

ATAR pathway results are a little disappointing but not unexpected. Some students in top classes are not academically capable and 
the course was difficult, so for 75% to show consistency and/or progression is a good outcome. 

 

Target: Year 7 and 8 Robotics Program Developed ; Increase numbers of students in Robotics ; Increase intake of Physics students 

in 2017 ; Increase number of students in Bushrangers  

 

Outcome: Year 7/8/9/10 STEM program developed; Increased number of students in STEM – 8 classes (4 x 8’s, 2 x 9’s, 2 x 

10’s);Increased number of Bushranger – 6 classes (4 x 8’s, 2 x 9’s) 

 

General Achievements 
The Science LA has pulled together and worked well as a team this year, despite a number of setbacks, including the HoLA being on 
leave a number of times. The LA has supported each other and helped to produce a positive and collaborative environment. 

 

Challenges 
Bushrangers and STEM/Science Explorers receive funding from external sources so need to be staffed in such a way as to maintain 
momentum and keep students interested. 
 
Year 12 results were poor this year, with the introduction of the 10 program and a look to the future to include more rigour in the 
academic streams this should be minimised in the future. 
 
Database analysis documents have been developed this year to help identify students in Year 7/8/9 that have the ability to achieve 
well at ATAR level, this is based on past performance of students and has proven to be very accurate in predicting success. This tool 
may prove to be useful when helping students to choose subjects in Year 10.  
The adjusted programs for Year 10 need to be maintained into the future as we have seen excellent results and it will produce 
students that are capable of achieving good results in the ATAR. 
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Mathematics 

Target: Communication between staff & students :Consultation required on how to teach/set out work and 
writing assessments.Graduates will require support from HOLA and other teachers. 
 

Outcome: Ongoing:  Collaboration between some staff has improved. Processes have been put in place for the 
writing and reviewing of tests and investigations.  
Support given to graduates by colleagues. However issues with staffing in the department have impacted this. 

Target: Connect to be used by staff and students as a method of communication. 
 

Outcome: Ogoing -  A few connect classes set up by teachers for students and a mathematics community set 
up for staff in preparation for 2017. 

Target: Continued implementation of AVID in mathematics classrooms.  
Differentiation in the classroom for capable students with extended and challenging tasks. 
The writing and moderation of assessments to be more consistent using the grade related descriptors.  
The course content and differentiation between different year levels including the extent to which a concept 
must be taught needs to be analysed by all staff. 

Outcome: Three staff members have completed AVID Maths 1 strand and AVID strategies incorporated by 
some staff for years 7 -9. There has been PD to staff on introducing AVID for implementation into year 10 in 
2017. 
Investigations and extended/extension tasks still need to be worked on and a target for 2017. 
Assessments across year 7-10 are being written using the grade related descriptors which has led to increased 
analysis of the content descriptors.  

Target: Tutoring/Homework Club To be offered on both sites 

Outcome: Revision sessions were offered to the year 11/12 students during school holidays. With an after 
school homework club offered in term 1 on the MET campus and all year on the Tindale campus, but there is 
reluctance in staff to attend and be involved. 

Target: Literacy /Numeracy/OLNA 
Use SAIS data to identify students who are underachieving or who still need to pass OLNA and implement 
strategies and outlined in the literacy and numeracy plan. 
 

Outcome: Extra resources and support given to the Year 12 students who had not passed OLNA. This 
continues to be a focus into 2017 

Target: Engagement - A variety of resources, strategies and activities to improve student engagement. 

Outcome: Some teachers using some of these strategies/activities on a regular basis. 

General Achievements 
Year 12 ATAR Mathematics Applications course results were disappointing with 65% achieved a grade C or 
above. Year 12 Mathematics Methods had only 6 students in the course with only 2 achieving grade C. Year 8-
10 all had over 25% of students achieve an A or B grade for Mathematics. All tests and investigation tasks are 
now being written in line the judging standards from SCSA and teachers are collaborating with the 
moderations and review of assessments.  AVID strategies are being used with students in years 7-9 and a 
variety of resources are available for teachers to use to meet the targets in the learning area plan and engage 
students in the classroom.   

Challenges 
The achievement of students in years 7-10 is a concern with a high number of students achieving D or E grade 
for Mathematics. The proportion of each grade for Mathematics Essentials is also an area for improvement in 
2017. Staff changes and staff sickness have contributed to some targets not being achieved in 2016. Most 
targets from 2016 are in progress and will continue to be addressed in 2017. Implementation of AVID 
strategies with years 7 -10 will address the areas of curriculum, engagement and literacy.  
Communications between staff, students and parents still needs to improve in 2017 with professional Learning 
on the use of Connect to allow teachers to be confidant in its use. 
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Humanities and Social Sciences (HASS) 
 

Target: HASS curriculum review:  7-10. 
 

Outcome: Ongoing 

Familiarisation of the four core HASS strands and review of all CAT’s to facilitate curriculum implementation changes from 
2017 has been achieved and is ongoing. 
Teacher moderation and consensus has been a significant focus to ensure that staff judgment is comparative with expected 
standards and is ongoing. 

Target: Implement AVID strategies in HASS: 7-9; Plan for 2017 implementation for 10s 
 

Outcome: Achieved  
HASS staff at Tindale has applied AVID strategies and ensure appropriate EQs and questioning levels to engage students in 
higher order thinking are imbedded as part of the HASS LA Program, this will be extended to MET with year 10 in 2017. 

 

Target: Staff access systemic data and classroom planning to inform teaching and learning programs in 
HASS and LOTE. 
 

Outcome: Achieved 
 All HASS and LOTE staff accessed systemic data to complete an informed classroom plan during term one. Strategies to 
support classroom learning were applied (IEPs, IBPs and GEPs). These plans are monitored and reviewed and form part of 
staff accountability. 

Target: Maximising engagement and student outcomes with senior school pathways in HASS and LOTE. 

Outcome: Ongoing 
Student performance is monitored and individual feedback on senior school pathways provided. This has increased student 
numbers in ATAR Geography, Japanese and Tourism Certificates. 

Target: Meet the needs of all students in the HASS and LOTE LA: Complete LA Differentiation Audit and 
further implement successful strategies to assist students as appropriate. 

Outcome: Although staff has shown an improvement in ensuring that teaching and learning is differentiated to meet the 

needs of all students at JTC there is more work to be done in this area. Staff continue to be accountable for ensuring that 
student’s needs are met but there is the need for a more coordinated approach across the faculty. Staff will need additional 
PL to support them in adjusting CATs to accommodate student specific needs which will be a focus for 2017. 

 

Target: Embed subject specific  literacy and numeracy requirements in teaching and learning programs: 
7-10 

Outcome: Completed a Literacy and Numeracy required skills audit for HASS and LOTE. 

Staff completed and audit of the subject specific literacy and numeracy skills necessary for success in HASS and LOTE. These 
specific skills were explicitly mapped into the teaching and learning programs. 
There is more work to be done on the teaching of core skills across departments.  The next phases is to work in a co-
ordinated way with Maths on the mapping and numeracy skills that underpin HASS achievement in 7-10. 

General Achievements 
 Academic: significant increase in A grades awarded in year 8 from semester one to semester two following student 
data analysis review and targeted interventions.  

 Behaviour: improvement in semester two A,B,E reporting in years 7-9, with significant improvement in year 10. 
Overall increase in participation of students in the elective Japanese program in years 8-12 and continued involvement in the 
Japanese Exchange program on both campuses. 
Challenges 
 Rigour and relevancy of CAT’s to be monitored and reviewed to meet WA HASS curriculum requirements and promote 
engagement in the four core HASS curriculum areas.  

 ATAR Geography and History: monitoring year 10 cohort core skills to enable participation at ATAR level. 
Continue to develop teacher ability to effectively differentiate learning. 
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Health and Physical Education 
 

Target: Develop the new WA Health and Physical Education (HPE) curriculum. Improve and provide a consistent approach to 

teaching and learning and to embed this in the curriculum delivered in years 7-10 
 

Outcome: Staff attended professional development.  

Staff developed the new scope and sequence and assessment tasks which aligned to the new WA HPE curriculum. 
Consistent outlines, common tasks and skills developed and staff beginning to moderate. 
 

Target: Improve and maintain results in senior school courses. Improve numbers in senior school course 
with an emphasis on Outdoor Education. 
 

Outcome: Outdoor Education increased participation in ATAR studies. 

Compared to like schools and/or state data displayed a positive trend. In particular Year 11 ATAR health studies and Outdoor 
Education; Year 11 and 12 Physical Education studies 

 

Target: Continue to improve the interaction between the two sites by creating activities which enhance relationships 

between staff and students 
 

Outcome: Country week try outs offered to year 9 students. 

Country week assembly at both sites and students from both sites attending. 
Whole school athletics carnival – increased attendance by staff and students from both sites. 
Senior school students in coaching classes – mentoring and coaching 7-9 students. 
Senior school students increased participation at the Tindale site gymnasium. 
Senior school student’s health expo - year 7 students participated in the Tindale site gymnasium. Now placed annually in the 
course outline. 
 

Target: Improve the extra-curricular activities offered and develop the school sporting culture 

Outcome: Provided a diverse range of camping opportunities - Margaret River, Dwellingup, Point Peron, Rottnest, 

Dryandra, Kalbarri and Exmouth. 
Offered and participated in Interschool athletics, basketball, volleyball, netball, cricket, touch rugby and rugby league extra -
curricular competitions. 
Development of the house system through 7-9 house competitions and whole school athletics competition. 
120 students from local primary schools participating in our Junior Crew Program at Marine Centre 
 

Challenges 
• HPE department needs to continue to promote and improve the courses offered and improve the participation in all 

HPE senior courses. 
• The overall numbers in senior course need improvement. 
• Continue to improve the numbers and maintain the extra-curricular activities such as camps and sporting teams 
offered at John Tonkin College. 
• Develop the sporing culture and house system across both sites. 
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Technologies 
Design and Technology; Home Economics; Information Technology 
 
The Technologies area has been focussed on compliance with new WACE senior school programs and  VET courses, whilst developing 
lower school curriculum that provides a seamless transition to Year 11 courses. Preparations are being made for the new Australian 
Curriculum in Technologies to commence in 2018. 
 
The Home Economics Area at Tindale received a much needed facelift in 2016, with new cabinetry and a fresh coat of paint. It now has a 
modern look and is a far more enjoyable learning environment. 
 
The Design and Technology area at Tindale had all new LED lighting to ensure safe levels of lighting and new Welding Bays were installed 
ready for 2017. This area is still in need of considerable improvement as the design of the facility is not suitable for current learning needs.  
 
Leadership in this area has been prioritised from 2017 with a focus on course development, engagement of students and lifting its profile 
within the school and community.  
 

 

Arts 
Drama, Dance, Music, Visual Art and Photography 
 
The Arts area has been focussed on building student engagement in Years 7-10. There has been an increase in performances at Tindale 
Campus assemblies, the choir performed at community events and also at the whole school Athletics Carnival. The School of Instrumental 
Music continued to provide instrumental tuition for groups of students. 
 
A highlight in the Performing Arts area was the school production “Jungle Book” that showcased the talents of Year 7-10 students. 
 
The Visual Arts team developed a specialised after-school program for aspirant primary school students. This program was well-attended. 
 
The Photography area was showcased in an exhibition at CASM – the City of Mandurah Art Gallery. The work of Year 11 and 12 students 
was displayed and was highly commended by local artists. 
 
An area of ongoing challenge in the Arts is low senior school selections in Music and Visual Art.  
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Follow the Dream Program 
 

JOHN TONKIN COLLEGE – ANNUAL REPORT FOR JTC FTD/PFS STUDENTS 
Context 
Follow the Dream/ Partnerships for Success is a program that targets high-achieving Aboriginal students.  Students 
receive tutoring up to four afternoons per week at the Learning Centre and other opportunities occur throughout 
the year for career, cultural, personal and leadership development.  A key purpose of the program is to ensure a 
successful transition into a meaningful post-secondary pathway. 
John Tonkin College is the host school for the Mandurah Follow the Dream / Partnerships for Success Program.  
The Mandurah Program outreaches to Halls Head College, Coodanup College and Pinjarra SHS. 
Mandurah FTD/PFS is an industry site receiving sponsorship from Wesfarmers and the Sara Halvedene 
Foundation.   Governance is provided by The Graham (Polly) Farmer Foundation and support is given to the 
Program and Program Coordinator in a variety of ways to ensure the success of the Program. 
Enrolment – JTC enrolment 
In 2016 total enrolment in the program ranged from 35 to 39 students.  Years 7 to 12 were represented in the 
group with 12 JTC students enrolled in the program.   
Academic  
Key Performance Indicators are set at the beginning of each year.  Whilst the entire group are considered when 
setting the targets the table below shows the grade distribution and percentages for the JTC FTD/PFS students –  
 

GRADE DISTRBUTION 

 

Enrolment 
Number S1 S2 S1 S2 S1 S2 S1 S2 S1 S2 

Year 
  

A A B B C C D D E E 

7 3 4 3 2 6 8 7 12 5 0 0 0 

8 2 1 1 0 3 0 8 5 1 2 1 0 

9 3 3 2 2 3 4 9 7 2 3 0 4 

10 0 0                     

11 1 1 0 1 3 2 1 0 0 1 0 0 

12 1 1 1 1 1 1 4 4 0 0 0 0 

Total 10 10 
           

PERCENTAGE DISTRIBUTION 

             

Total 
Grades 

 

Enrolmen
t Number S1 S1 S1 S1 S1 S2 S2 S2 S2 S2 S1 S2 

Yea
r 

  
A B C D E A B C D E 

  

7 3 4 14% 
29
% 

33
% 24%   9% 

36
% 

55
%     21 22 

8 2 1 7% 
22
% 

57
% 7% 7%   0 

70
% 

30
% 0 14 7 

9 3 3 
12.50
% 

19
% 

56
% 

12.50
%   

10
% 

20
% 

35
% 

15
% 

20
% 16 20 

10 0 0                         

11 1 1   
75

% 
25

%     
25

% 
50

%   
25

%   4 4 

12 1 1 17% 
17

% 
66

%     
17

% 
17

% 
66

%     6 6 
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NAPLAN / OLNA 
NAPLAN results for JTC students are very strong.  The database shows results for the 12 JTC students with  10 
achieving at the ‘At’ or ‘Above’ standard for reading, writing, spelling, grammar and numeracy with the other 2 
students achieving at ‘below’ in 1 of the 5 areas only. 
The JTC Year 12 student completed year 12 passing all three areas for OLNA; being Reading, writing and Numeracy.  
The Year 11 student will enter year 12 yet to achieve a pass for Numeracy, passing Reading and Writing previously. 
Attendance – School 
Attendance at school is closely monitored with students expecting to attend a minimum average percentage 
attendance of 90%.  Hence the KPI for all students is set at 90% with JTC FTD/PFS students attending at an average 
of 91.2% for 2016. 
Attendance – LC 
Students are required to attend the Learning Centre two afternoons per week with the KPI set at 15 hours per term.  
The JTC FTD/PFS students attended as a group 18.54 hours on average per term.  A significant highlight for the 
group as students were affected by a senior school timetable limiting the ability for senior school students to attend 
tutoring after school. 
Achievements 
The JTC Year 12 student received the Noongar Mooditj Kaadadjiny Award and the John Tonkin College Scholarship 
at the Graduation Ceremony. 
The JTC Year 11 student received the subject prize for Workplace Learning. 
Review 
An external review of the program was undertaken the end of term 4 2016.  Recommendations from the report are 
being considered by the Steering Committee and funding partners 
Staff 
Key JTC Aboriginal Education staff engage in formal and informal professional learning regarding cultural awareness 
and success for Aboriginal students.  Where appropriate tutors receive cultural awareness in a variety of formats 
and all demonstrate an interest in the academic advancement of Aboriginal students. 
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   Pastoral Care and Behaviour Management 

 

 The Student Services Teams are working hard to develop a positive atmosphere and environment on both campuses.  Year co-

ordinators are assigned to years 7-10 and year 11 and 12 have Academic Support Co-ordinators.  

 The behaviour culture at JTC has been identified as an area that needs to be reviewed; in 2016, this process commenced and the 

decision was made that a new approach was needed to ensure consistent practice on both sites and to establish a positive learning 

environment for all. 

 Additional resourcing was put in place within 2016 to assist some teachers with classroom management. Classroom teacher access to 

their Heads of Learning Areas who work across sites continued to be a concern in assisting teachers with classroom behaviour issues.  

 The Positive Behaviour Support (PBS) Program was supported by the majority of staff and a leadership team was established to 

commence its implementation. The PBS leadership’s purpose statement is “The purpose of our JTC PBS team is to continue to build a 

culture of optimism through a collective effort from staff students and community 

By promoting a holistic approach to student wellbeing, we will develop successful members of the community who believe in the 

possibility that any ambition can be achieved.” 

 It was evident in 2016, that a more strategic approach to behaviour was needed and this has culminated in higher level planning and 

accountability from 2017. 

 The area of youth suicide was highlighted in 2016 with a cluster of suicides occurring in the Peel region. This triggered a review of 

within school practice in relation to risk management for students with mental health concerns. 

 Access to the school psychologists split across two sites continued to be a concern even though the school had funded some additional 

time in 2016. Further time has been allocated to 2017 to ensure that the school has access to a school psychologist 5 days per week (3 

days at Tindale and 2 at MET.) 

 Access to the college Youth Worker was restricted in 2016 due to the State Government Recruitment Freeze – this impacted on service 

delivery in this area. 

 A very successful Team Challenge was established in Term 4 where each Year 7-9 class elected a captain and vice competed and teams 

competed for points based on improvement against the college values of Excellence, respect and Commitment.  

 
 

   Attendance 
 

 

 Whilst this area has attracted increased resourcing across a two year period, it was evident in 2016 that a new 

approach would be needed from 2017. 

 The Regular rate of attendance (90%+) has been steadily declining and at the end of 2016, JTC was 11% lower 

than Like Schools in this area.  

 Parent surveying across two years indicated that parents were not overly concerned about their child falling 

below 90% attendance. 

 A highly structured process has been established for 2017 to improve communication with students and parents 

when they fall below 90%. 
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Breakdown Attendance 

Rate % 
Regular At Risk 

Indicated 
At Risk 
Moderate 

At Risk 
Severe 

Auth. % Unauth. % 

Y07 86.7% 118 51 25 15 46% 54% 

Y08 82.4% 78 57 48 20 45% 55% 

Y09 77.1% 65 52 47 45 35% 65% 

Y10 79.2% 44 57 49 21 42% 58% 

Y11 74.7% 56 40 48 49 39% 61% 

Y12 74.3% 47 31 28 28 55% 45% 
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        Finance Report           
 
 

 

1 56,178.00$                    34,684.11$                    

2 325,106.13$                  315,554.27$                  

3 30,901.81$                    30,901.81$                    

4 83,780.00$                    31,932.79$                    

5 -$                                 -$                                 

6 91,817.32$                    91,817.32$                    

7 37,478.90$                    37,478.90$                    

8 294,517.92$                  269,324.68$                  

9 871,483.86$                  537,611.32$                  

10 -$                                 -$                                 

11 Farm Revenue (Ag and Farm Schools only) -$                                 -$                                 

12 -$                                 -$                                 

1,791,263.94$              1,349,305.20$              

163,460.00$                  163,460.84$                  

Student Centred Funding 1,184,743.82$              1,184,743.82$              

3,139,467.76$              2,697,509.86$              

11,751,663.00$            11,751,663.00$            

14,891,130.76$            14,449,172.86$            

Locally Raised Funds413,072.98$     

Student Centred Funding1,184,743.82$ 

Other Govt Grants129,296.22$     

Other  269,324.68$     

Transfers from Reserves537,611.32$     

2,534,049.02$ 

1 230,208.82$                  163,130.72$                  

2 8,000.00$                       6,639.36$                       

3 1,376,631.68$              969,112.44$                  

4 295,412.04$                  267,754.95$                  

5 916,367.39$                  752,999.33$                  

6 55,007.41$                    52,918.25$                    

7 191,429.92$                  191,429.92$                  

8 25,354.58$                    19,797.73$                    

9 41,055.92$                    11,764.50$                    

10 -$                                 -$                                 

11 -$                                 -$                                 

12 Farm Operations (Ag and Farm Schools only) -$                                 -$                                 

13 Farm Revenue to CO (Ag and Farm Schools only) -$                                 -$                                 

14 Camp School Fees to CO (Camp Schools only) -$                                 -$                                 

3,139,467.76$              2,435,547.20$              

11,430,589.00$            11,430,589.00$            

14,570,056.76$            13,866,136.20$            

-$                                 

Bank Balance 2,737,637.99$                             
Made up of: -$                                                

1 General Fund Balance 261,962.66$                                 
2 Deductible Gift Funds -$                                                
3 Trust Funds -$                                                
4 Asset Replacement Reserves 2,454,430.76$                             
5 Suspense Accounts 67,638.57$                                   
6 Cash Advances 1,220.00-$                                     
7 Tax Position 45,174.00-$                                   

2,737,637.99$                             

Revenue from Co, Regional Office and Other Schools

John Tonkin College
Financial Summary as at

Actual

31 December 2016

Other Revenues

Commonwealth Govt Revenues

BudgetRevenue - Cash

Voluntary Contributions

Charges and Fees

Fees from Facilities Hire

Residential Operations

Total Locally Raised Funds

Fundraising/Donations/Sponsorships

Opening Balance

Total Cash Funds Available

Camp School Fees (Camp Schools only)

Expenditure

Payment to CO, Regional Office and Other Schools

Administration

Lease Payments

Utilities, Facilities and Maintenance

Professional Development

Transfer to Reserve

Transfer from Reserve or DGR

Residential Accommodation

Other State Govt/Local Govt Revenues

Other Expenditure

Buildings, Property and Equipment

Curriculum and Student Services

Total Salary Allocation

Total Funds Available

ActualBudget

Total Bank Balance

Cash Position as at:

Residential Boarding Fees to CO (Ag Colleges only)

Cash Budget Variance

Total Forecast Salary Expenditure

Total Expenditure

Total Goods and Services Expenditure
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MET Campus 
Education Drive  

Mandurah WA 6210 
Ph 08 9583 7373 

 
 

Tindale Campus 
35 Gibla Street 

Mandurah WA 6210 
Ph 95353800 

 
www. johntonkincollege.wa.edu.au 
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